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Abstract. Personally oriented differentiated teaching allas teacher to build the educational

process taking into account the individual chamdties of each individual student, his knowledge
and skills, which has a positive effect on the m@stof foreign language communicative

competence by students of technical universitiesfulh. The article considers the use of

differentiation in teaching a foreign language taodents in a multi-level group. Possible ways of
differentiating and individualizing teaching aresdebed. The methods of individualizing the

content of teaching a foreign language are analyaed practical recommendations for the use of
group teaching technologies are given.

ANPOEPEHIIMPOBAHHOE OBYYEHUE HHOCTPAHHOMY A3bIKY B
TEXHUYECKOM BY3E

Jawuna E.H.
Canxm-Ilemepbypackuii 20cy0apcmeeHHblll YHUSepcumem npombluLeHHbIX
mexnonoeuti u ousavna, Cankm-Ilemepoype, Poccus

KiroueBble ciaoBa: auddepeHnnpoBanHoe oOydeHue, auddepeHanus, WHOCTPAHHBIN S3bIK,
BVY3, nogxon, hbopma, 3amanue, npodeccuoHabHas ASSITEIbHOCTD, 00pa3oBaHHeE.

AnHotanmsi. JluuHOCTHO-OpUECHTUpPOBaHHOE  Au(depeHIUpoBaHHOE OOy4YCHHE  MO3BOJISCT
MPEMOIaBaTeII0 BBICTPAUBATh YYCOHBIM MPOIECC C YYCTOM HMHAMBHIAYAJIBHBIX OCOOCHHOCTEH
KaXJIOTO OTACIBHOTO CTYACHTA, €r0 3HAHUM M YMCHHI, 4YTO IIOJIOKUTECIHLHO OTPAXKaeTCs Ha
OBJIAJICHUU CTYJEHTAaMU TeXHUYeCKUX BY30B MHOS3BIYHON KOMMYHUKAaTMBHOI KOMIIETEHIMEH B
momHoM 00wvEMe. CraThs paccMmarpuBaeT mpuMeHeHue aupdepeHIuanuu npu  00ydeHHH
WHOCTPAHHOMY SI3BIKY CTYJISHTOB B pPa3HOYPOBHEBOH Tpymme. OMUCHIBAIOTCS BO3MOXKHBIE TYTH
nuddepeHAE 1 HHIUBUAYATH3AIUN 00yIeHHsI. AHAIN3UPYIOTCS CIIOCOOBI MHANBH Y ATN3AIAN
cojiepkaHns 00yUYeHHs] HHOCTPAHHOMY SI3BIKY, a TaKXKe MPHUBOIATCS MPAKTHIECKHUE PEKOMEHIAIIUN
10 MPUMEHEHHIO TEXHOJIOTUH TPYIIIIOBOTO O0yUYEHHUS.

Differentiated teaching is a didactic principle aatng to which, in order to
increase efficiency, a set of didactic conditiongiieated that take into account the
typological characteristics of students (their iegts, creativity, learning ability,
performance, etc.), in accordance with which thalgjacontent of education, forms
and methods of teaching are selected and differtewoti

Pedagogical systems in which differentiation of ¢laeicational process is the
main distinctive feature can be called "differetgthteaching technologies".

Differentiated teaching technology is a set of argational solutions, means
and methods of differentiated teaching, coveringedain part of the educational
process [1].
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The need for differentiation stems from the differes that students have. In
the classroom system without differentiation, teaching process is organized the
same for everyone and is effective for them ineddht ways. Students have
different general intellectual abilities, and thieiarning abilities are different: some
can learn new material very quickly, others needimmore time, a greater number
of repetitions to consolidate, some prefer audifeeyception of new information,
while others prefer visual perception.

Differentiated teaching allows organizing the teaghprocess based on
individual personality traits, ensuring that alilégents learn the educational content,
which may be different for different students, luth the mandatory allocation of
an invariant part for all. At the same time, eachug of students with similar
individual traits follows its own path. The teachirprocess in conditions of
differentiation becomes as close as possible tadigeitive needs of students, their
individual traits.

Differentiation in a higher education institutioarcbe carried out at different
levels. Thus, Ronald De Groot proposed a classiicaaccording to the following
levels [2]:

— 1st micro level when different approaches arenato individual students
within a group. This level is called internal diéatiation;

— 2nd meso level — faculty level when differentatiis carried out between
groups of students, as well as between faculties;

— 3rd macro level — differentiation between unitess.

The second and third levels represent externaréifitiation.

These levels of differentiation have characterifgatures.

The form of internal differentiation is group waook students according to the
model of complete assimilation of knowledge. Afséndying the topic at the level
of the basic content of the material and passiegébt, two groups of students are
identified: those who have mastered the contenttk them, work is organized to
expand the studied material, and those who havenastered it — with them, work
is organized to eliminate the gaps in knowledge kti@ve appeared. The form of
internal differentiation according to the generdlilines of students is level
differentiation, developed by V.V. Firsov, V.A. ©Od, V.M. Monakhov. The
authors of the idea of level differentiation propd4o move in the teaching process
from focusing on the maximum content to focusingtio® minimum. At the same
time, it is necessary to clearly define the minimtivat the student must master,
without which he will not be able to move furtharthe study of this subject. Each
student has the right and opportunity to indepetigetetermine at what level he
will master the educational material. The only dtind is that this level should not
be lower than the level of compulsory training. Hwer, the problem is that
students do not want to choose an advanced level.

The most common form of internal differentiatiorthe students’ completing
tasks of varying levels of complexity. In this casemplication can occur due to
the involvement of the material covered, when stigl@eed to establish close or
distant connections between different fragmentcamitent. For example, at the
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simplest level, students are asked to read a tiextslate it and retell it; at a more
complex level — read the text, make a plan andtopresfor it; at the most complex
level — read the text, give an annotation and wevie

External differentiation of foreign language teachiat a university is
manifested in teaching a foreign language to stisderi various specialties.
Differentiation by the projected specialty take®iaccount both personal factors
(the presence of certain inclinations and abiljteasd social factors (the prestige of
certain professions at a given time in society) [3]

Let us consider internal differentiation in teachim foreign language within
the framework of external differentiation of a taatal university.

A differentiated approach to students should reprethe following sequence
of actions by a teacher who:

— studies the psychological and psychophysical agtaristics of students
through observation and testing. Such individuarahbteristics as type of thinking,
perception channel, temperament, level of undedstgn motives, value
orientations, worldview, can be the basis for défgiation;

— mentally groups students into groups on certeonmgds;

— presents information and organizes work witmithe lesson, taking into
account the identified grounds for differentiation.

A differentiated approach to teaching foreign laages in a modern
interpretation is a system of education that tak#e account the individual
psychological characteristics of each student anahich each student is provided
with a real opportunity to act as a subject of adion.

As arule, a differentiated approach to educatsoconsidered as follows:

— differentiation of the content of education. Whigx@ end result for all
students should be the successful completion dhgles milestone test, but the
number of unfamiliar units of educational matetialbe studied may be different
for each student depending on the level of hiseotiasic knowledge;

— differentiation of the teaching process is coesed as providing an
opportunity for students to complete various tadkpending on their level of
knowledge, capabilities and interests, and for thacher to select the most
appropriate forms of educational activity for afie group;

— differentiation of teaching outcomes, meaning aiety of levels of
complexity of the products of cognitive activityathstudents create to demonstrate
mastery of the content of the training.

For the successful application of a differentiadggroach, diagnostic testing
of students is mandatory at the initial stage afning and, based on the results
obtained, groups are divided into subgroups andpgmopriate teaching strategy is
selected.

In accordance with the level of knowledge, the psmul tasks are developed
within one of three possible levels: reproductiveeproductive-productive,
productive (creative) [4].

Textbooks on foreign languages for technical spiesaof universities, as a
rule, include lexical and grammatical material, téexor reading, translation,
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analysis of their thematic content and lexical gnaimmatical structures, tasks of
reproductive, productive-reproductive and produetievels, which allows the
teacher to successfully apply a differentiated apph to teaching. This is
especially important, since at the stage of tearlirforeign language in higher
education institutions (first, second year of sjudstudents do not have full
background knowledge that allows them to activede @ foreign language to
explain issues and phenomena directly relatedein thture professional activities.
At the same time, the teacher has the opportuaityve students an understanding
of the basic concepts of the material that they stildy in more detail within the
framework of the programs for studying specialidestiplines. A foreign language
here can act as an intermediary, performing thectiom of a link between
theoretical and practical knowledge. An examplthésuse of articles in English in
heat power engineering for different levels of tfiyear students of energy
specialties. The analysis of such material enailedents to analyze the situation in
the world, feel their involvement in current evemsaster new vocabulary, and
gain access to the latest news in the field ofrthdure professional activity. In
turn, the teacher has the opportunity not onlyntcoduce new vocabulary, but also
to examine grammatical structures, demonstrate seenantic load, offer a number
of reproductive tasks of a lexical and grammatioakure, reproductive and
productive tasks, and, most importantly, lead theug to the implementation of
productive, creative tasks.

Many teachers agree that at the initial stage, litetter to divide students into
subgroups, so that later, as their knowledge grstusients can be gradually united
to complete tasks with different levels of comptgxi

Students with a low level of knowledge, as a rpkrform reproductive tasks,
such as retelling a previously analyzed text, $eagcfor answers to questions in
the text, performing exercises with lexical andngnaatical difficulties, etc. It will
also be effective to work with different paragramiisthe same text, highlighting
key phrases for constructing a retelling and anadyzhe lexical and grammatical
structures to be studied.

Students with an average level of language traininly be suitable for
reproductive-productive tasks, tasks supplementgdelements of independent
expression.

Students with a high level of knowledge have th@aofunity to perform
productive open-ended tasks, fully realizing thpatential. In this case, the ultimate
goal of training will be to obtain a new final proxt of knowledge, the tasks should
have social and cultural significance, the comptedf the task should actualize the
knowledge, abilities, skills, as well as the peedaxperience of the student [5].

Students can also be grouped according to theirogeneity (homogeneous
groups) or heterogeneity (heterogeneous groupgacafiemic achievement. When
assembling groups, two features must be takenaotount: the level of academic
achievement of students and the nature of inteppatgelationships.

Homogeneous groups can consist of either only gtron only average and
even weak students (although a group consisting ohlweak students is not
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justified). Homogeneous groups as permanent unitthé case of differentiated
teaching, as a rule, do not justify themselves racfce, since the students'
awareness of the class to which they belong ergadbébery in strong students and
a feeling of inferiority in weak students; averagel weak students are left without
the developing influence of strong students. Howewwsuch a division is
indispensable if an effective presentation of sammerial or a more complex
performance in terms of role-playing is required.

The solution of everyday educational and traineks is best carried out in a
heterogeneous group, where more favorable conditifor interaction and
cooperation are created. A strong student wholeader will lead the others, the
weaker ones, will help to raise the general levahe study group and will make
the work in the classroom more interesting. Busitlso possible that the leader
will replace the entire group, reducing the pap@étion of the others in the
collective execution of the task to a minimum. ®fere, when forming groups, it
is important to take into account the nature ofitierpersonal relationships of the
students. Psychologists in this regard argue tiatgtoup should include students
between whom there are goodwill relationships. Omy this case will a
psychological atmosphere of mutual understandirdyranotual assistance arise in
the group, anxiety and fear will be removed. An amant feature of such groups is
their mobility, mobility and, of course, mobilitynathe part of the director of the
entire action, i.e., the teacher [6].

Differentiated teaching is very important today @adne of the most relevant
trends in the organization of the educational pseceBut in order for this
technology to firmly take its place in the practioé higher education, it is
necessary to take into account the features, remeints and possibilities of modern
pedagogical reality.
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