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Abstract. One of the important conditions for the subsequeemicessful employment of a future
technical specialist is mastering the communicaskitls of a foreign language. Today, various
methods and approaches have been developed arehiemiied for studying a foreign language at a
technical university. The article discusses thetmadely used of them.

OCOBEHHOCTH OBYYEHHUA NTHOCTPAHHOMY A3BIKY B
TEXHUYECKOM BY3E. METOIbI ! ITIOJAXO/1bI

Jawuna E.H.
Canxkm-Ilemepbypeckuii 20cyoapcmeenHblil YHU8epcumem npoMuluL1eHHbIX
MexHon02Uuli U Ouzatna. Beicuias wkona mexuono2uu u dHepeemuKu,
Canxm-Ilemepoype, Poccus

KuaroueBble ciaoBa: MeToabl 00ydYeHHs, MOAXOIbl K OOYUYCHHIO, MHOCTPAHHBIA S3bIK, YMCHHUS,
HaBBIKH, TexHHYecknii BY3, TexHnueckue cnenuaibHOCTH.

AnHotanus. OHUM U3 BaXXHBIX YCJIOBHUI MOCICIYIONIETO YCICITHOTO TPYAOYyCTPOHCTBA OyIymero
CIIEIUAINCTA TEXHUYECKOW CIELUHaJIbHOCTH SIBJIIETCA OBJaJIeHHE KOMMYHUKATUBHBIMU HaBBIKAMU
WHOCTPAHHOTO si3bIKa. CerofiHs pa3paboTaHbl M BHEAPSIOTCS Pa3JIMYHBIC METOIBI M MOIAXOMABI IS
W3yYeHUsT WHOCTPAHHOTO s3bIka B TexHHMUeckomM BY3e. B crarhe paccmarpuBaroTcs Hambolee
MIUPOKO IPUMEHSEMbIC U3 HHX.

Today, a modern specialist, in addition to deepMkadge of professional and
general scientific knowledge, must have both alyfarigh level of culture in
general and a culture of communication with spetmlfrom other countries. The
problem of increasing the level of foreign languageficiency among graduates of
higher technical schools is becoming especiallyemtgDue to the fact that state
borders cease to be an obstacle to active comntiomdzetween professionals, and
the exchange of information and operational expegebecomes a necessary
condition for productive and effective work, knodtge of at least one foreign
language is no longer a sign of elitism of a sgetjebut becomes the norm and a
necessary condition for obtaining a prestigious waed-paid job. This fact poses a
challenge for foreign language teachers at higeehrtical schools to make their
graduates competitive and ready for future world Hrerefore to modernize and
intensify methods and approaches to teaching &fotanguage.

There are various methods and approaches in tepehiareign language to
students of technical universities.
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One of the most widely used teaching methods is dognitive-
communicative method. A specific feature of thiacteng method is that the
learning process is closer to real communicationhekV implementing the
communicative approach, the student is no longeolgect of learning, but turns
out to be a direct participant in the educationadcpss, the same full-fledged
subject as the teacher. At the same time, commiivecéeaching of a foreign
language requires maximum consideration of the esttlsl personality
characteristics: individual, psychological, age,vesl as his interests [1]. As a
result of implementing the communicative approathdents should:

1) be able to use language for different purposdsanctions;

2) understand how language changes depending fametif communicative
situations and the participants in this situatibemselves (the difference between
formal and informal speech);

3) be able to read and understand texts of difteygres and nature (stories,
interviews, dialogues or reports);

4) be able to maintain a conversation with a lichitexical and grammatical
base.

Teaching grammar from the standpoint of the comoaiivie approach implies
that the leading component is not the form, but ftection of the grammatical
phenomenon, which determines the content of edutdtigrammatical material,
while in the case of traditional teaching, the eagih on form, rather than on use,
creates unsystematic ideas about the structuheedahguage [2].

It is difficult to imagine the future of a moderpexialist without the developed
skills of mature, professionally oriented readiAgademic, scientific and technical
texts differ from popular science and journaliséits both in language and structure.
They lack plot and emotional coloring, but there arlarge number of terms. When
reading such texts, it is difficult for a studeatuse contextual guessing techniques,
since the text is built around facts, theoriesn@ples, processes or other fairly
abstract concepts, which even in their native lagguequire significant mental work
on the part of the student. Reading an authentafegsionally oriented text
presupposes that the student has the ability taaxthe necessary professional
information from the proposed material for the msg of further using it in their
activities. When selecting texts to read for stuslemnd when developing exercises
for texts, teachers also rely on the principleghef cognitive-communicative method
in teaching a foreign language. This methodologysimters the main principle of
meaningful mastery of skills and abilities of vaisotypes of language activities.
Practical training takes place taking into accotih@ characteristics of students’
cognitive activity, directly related to the acqtimn, organization and use of
knowledge in the process of teaching a foreignuageg.

The formation of a cognitive strategy in studerdsuns at the pre-text stage, at
the stage of working with the text directly and idgrpost-text work. At the first
stage of work, an informative basis is being formith the involvement of students’
background knowledge on this topic by asking qoasti Working on the text itself
involves contextualizing communicative fragmentsttod text at the sentence level
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(selective translation of communicative fragmentshwiew special vocabulary,
choosing a correct or incorrect statement, textaesses based on multiple choice
such as complete, fill in, suggest synonyms (amt®)y as well as conversations,
etc.). The final post-text stage of work involvhs transformation of texts in various
ways in order to introduce new textual informatioto the student’s informative
basis (dialogues, retellings, annotations, revieis). The creation of new texts by
students based on the author’s texts enrichedutlerds’ conceptual system. Only in
this case does reading turn from a goal of learmtaya way of learning.

If communicative teaching methods allow one to eraatforeign language at
a level sufficient for adaptation in the countrytbé language being studied, in the
society of foreigners, then the cognitive approgitfes students a tool for learning,
turning a foreign language into the same way ofeustanding the world as their
native language.

In addition to the cognitive-communicative methadher approaches are
widely used in the theory and practice of teaclorgign languages, offering their
own principles for developing methods for teachimg discipline.

In recent years, in the field of teaching foreigmduages, an individually
oriented approach to learning has taken root, wimeblves taking into account the
individual characteristics of each student. Onetla# basic principles of this
approach is that the student, not the teacher |dlomuat the center of learning, the
idea of learning rather than teaching. The prirggpbf an individually oriented
approach to learning encourage teachers to loow#gs to implement it.

The goals of individual-oriented learning are [3]:

1) guaranteed achievement of educational standards;

2) activation of self-educational cognitive actyyit

3) the opportunity to improve the level of educatio

4) development of learning skills, skills of educaal and cognitive activity;

5) formation of knowledge transfer abilities, theiactical orientation;

6) mastery of key competencies by students, iniquédar health-preserving
ones.

In the context of an individual-oriented approaoh & technical university,
the so-called project methodology, which was dgwedbwithin the framework of
the humanistic direction in teaching foreign langes is of interest. The project
methodology provides personality-oriented educatiand training, since it
practically incorporates other modern technologiésy example, such as
collaborative learning [4]. Individual-oriented exdion and training reflects the
focus on the humanization of education, which iacteng foreign languages is
expressed in the orientation of the learning pret¢ewards the development of the
learner’s personality through the means of thiscatianal process. The pattern of
communication changes — the student begins tosaahactive creative subject of
educational activity. The main principle of the jecd methodology is to shift the
emphasis from various types of exercises to thé&veacdpeaking activities of
students, which requires proficiency in languagbsskhe use of this methodology
makes it possible to turn practical classes inraigo language into a discussion
and research club in which interesting problemprattical importance are solved.
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Topics for such discussion classes are selectentding to the topics proposed in
the texts for students studying reading in junmurses [5].

Also, an individual-oriented approach is used m study of foreign languages
in the context of global computerization of the eational process, where it is
impossible not to take into account Internet edanaimethods that allow you to
obtain any information, search for articles, aludraand various journals in the
language. The specificity of this method is thatdadcussions will be conducted in
the language and, thus, we can talk about theieneat a language environment and
conditions for the formation of needs for the uka foreign language as a method of
real communication in conditions of intercultunatieraction.

One of the current methods of teaching foreign Uaggs at a technical
university is the method of independent learninghe educational process is
focused on the active independent work of studemlsch is used in conjunction
with other teaching methods.

One type of independent activity is personal lagguaarning strategies:

1) reading strategies: reading books, newspape&ganmes, business letters;

2) listening strategy: perception of radio and \isien programs, feature
films, lectures, audio recordings in a foreign laage;

3) speaking strategies: communication with natiyeakers, translation
activities;

4) writing strategies: writing business and pers$teteers, faxes, emails.

Let us highlight the common features of these agjiat:

1) in relation to natural communication, theseragd types of speech activity
in which students can practically apply the acqukeowledge;

2) by the nature of the activity, these are cogaitiypes of activity, in which
students show a desire to apply knowledge and mstbicactivity in a new situation;

3) by the nature of management, it is an indepenaetivity, assuming free
choice on the part of the students, only sometiihegtbly directed by the teacher;

4) in terms of place and time, these are extraowiar activities;

5) according to their place in the educational pss¢ these are autonomous
types of activities.

The learner himself determines the usefulnesseopérceived information or
its uselessness. At the same time, active extiaalar activities cannot but affect
the general level of language proficiency, whiclalso reflected in the process of
compulsory education [6].

Thus, personal strategies for language learningxtnacurricular activities
can be defined as real independent foreign langaati@ties of students with the
aim of improving the level of language proficieneynd satisfying cognitive
interests. The wide range of strategies used iteica high level of internal
motivation of students and readiness to use thgulage in practical activities.

Consequently, the formation in students of a conisteed for independent
implementation of personal strategies for learrangreign language is ensured by
new forms of internal motivation for cognitive eaturricular activities;
methodological recommendations for organizing amndtesnatizing forms of
extracurricular activities; initiating and direagithe activities of the teacher.
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As the geopolitical situation changes, our sociédy becoming more
interactive. Foreign language proficiency requiratador technical specialists are
becoming increasingly stringent. Modern informatioiechnologies make
overcoming language barriers a norm of life. Thanger generation must prepare
themselves to be ready to apply the acquired Istguiknowledge, skills and
abilities in their future profession.
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